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CHAPTER I 
INTROD IDTION 
Statement £! Problem: 
The purpose of this research is to explore 
recent developmental progress in programs initiated 
in behalf of guiding and educating the Gifted or the 
Mentally ADvanced, and to examine the new tides of 
thinking whiah appear to be crystalli~ing . 
Justification of !h! Studzr 
Since the launching of man ' s first satellite 
by Russia, whiah zoomed off into space on october 4, 
1957, great emphasis has been placed on the waste of 
talent in American life . Critics have confronted 
educators with this baffling problem. Recent sur-
veys indicate that a si~ble portion of the gifted 
children in the tbited States fail to enter college . 
In adulthood, many seek and are engaged in vocations 
which do not utilize their potentialities . This re-
search will attempt to reveal the most significant 
causes of this talent waste, and what is being done 
to combat this perplexing situation . 
Boston University 
School of Education 
Library 
'l'he guiding philosophy in our schools of 
today maintains that education ' s foremost purpose is 
for the maximum development of each child so that he 
may possess the knowledge, skills, and abilities that 
will enable him to live a full, happy, and useful 
life . 
Since education is viewed as a process 
which seeks the highest attainment of each child in 
relation to his unique nature and needs, it is 
necessary that adequate educational opportunit ies 
be provided in order that every person may make his 
greatest contribution to society . v 
Yo enable the gifted to develop fully, it 
is essential for the provision of a program of educa-
tional opportunities that are high1y stimulating and 
purposeful. .rhe gif'ted must be awakened and motiva-
ted toward making the most of their talents. 
"lack of motivation is responsible for a 
regrettable waate of high- level ability among young y 
people in today•s classrooms . " 
!/ Paul Witty, "Education of' Uifted Children and 
Youth--A Challenging Responsibility," Kentally Superior 
Children, Kent State university Bulletin, Vol. XXXVIII, 
Kent, Ohio, November 1950, p. 2 . 
5/ Benjamin c. Willis , Program For The Gifted 
Pupil, Chicago Board of Education, Chicago;-Illinois: 
l957, P • 32. 
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"AJl enormous amount of talent is available 
in thig country. But most of it is never chan-
neled ~nto ~he paths Where it could be of maxi-
mum benefi~ to the individual and to society. 
With the grea~ shortage of scientific personnel, 
vast storehouses of genius are undiscovered and 
lie dis carded . 'J.'alent needs to be tenderly nur-
tured not only for the advancement of the natural 
sciences but for all the urgent human endeavors 
to put the universe into better perspect i ve and 
to solve the immense s ocial problems . " ~ 
Therefore, our schoola must provide appro-
priate educational opportunities and guidance so that 
our children will desire to develop their abilities 
to the highest extent . 
Scope ~ I.imi tations: 
T.hia study is concerned with the methods of 
identification and the provisions made for the guidance 
and education of the Gifted . The study is limited to 
a few of the successful programs now in operation in 
some our nation•s cities . However, research discloses 
new drifts of thinking and it appears that there is 
sufficient material on which to make a worthwhile study 
of these new trends of thought. 
y A· Flanter, "The Vital Challenge of Colleges," 
Junior aollege Journal, October 1959, page 110 . 
CHAPTER II 
REVIEW OF RESEARCH AND RELATED RE .. WINGS: 
~!£!!._~Gifted? 
!he need to provide adequate educational 
opportunities for the Gifted is widely acknowledged~ 
however, the opinions of educators differ consider-
ably as to which individuals should be so designated. 
Generally speaking, the gifted child is 
described as one who ia intellectually superior and 
creative with high potentialities, and whose perform-
ance is consistently outstanding . In the past, there 
were many who thought of giftedness in terms of ab-
stract intelligence, although, today it appears that 
there i s a prevailing feeling that those who show ex-
ceptional talent in any area should be included in the 
category of the Gifted. It has also been stated that 
g ifted children have unusually high mental capacities 
with extraordinary aptitudes for sChool work and with 
special talents for making contribut i ons to society. y 
y Benjamin c. Willis, ~ogram ~ ~ Gifted 
Pupil, Chicago Board of Education, Chicago, Illinois: 
P• 28 , 1957. 
4. 
5 
Hollingworth classified as gi~ted, the 
Children in the top one percent of the juvenile popu-
lation in general intelligence . Y 
r.he Educational Policies Commission suggests 
that pupils with I. Q•'s of 137, and above, be considered 
as highly gifted and that moderately gifted pupils be y 
identified by I · Q• ratings of laO to 137 . 
Many writers include in the gifted group not 
over 5 percent of the population, and some limit it to y 
3 percent, or perhaps as low as one percent. 
on the other hand, there are those who re-
cognize the varying degrees o~ intelligence and be-
lieve that 10 out of every 100 might qualify as gifted 
if provided with suitable opportunities for develop-
ing their special or unique abilities. £1 
g( Leta s. Hollingworth, "How Should Gifted 
Children Be Educated?• Baltimore Bulletin of Educa-
tion, Vol . 1, May 1931, p . 195 . 
y Educational JOlicies Commission, Education 
of the Gifted. Washington, n. c., National Education 
Ass0Cfat1on, May, 1958, P • 43 . 
j/ D. A. Worcester, The Education of Children 
of Above- Average Mentality, university or-Nebraska 
~ess, Lincoln, Neoraska, 1956, p. 5. 
E/ Benjamin c. Willis, Program ~ The Gifted 
PUpi1, ~· £!!•• P• 28. 
According to Paul Witty, no one is really 
sure how many ~hildren with high mental abilities 
there are in the united States today. Estimates of 
the 33,000,000 school children, place approximately 
one or two percent with I . ~. • s of 130 or more . Con-
sidering this estimation, America has between 300,000 
and 600,000 children who may be regarded moderately 
or highly gifted • ~ 
.!!!.!_ Talented t 
~he talented compose another .ast group 
whiah is also classified as gifted . ~hese indivi-
duals are talented in special fields, such as: art, 
music, creative writing, me~hani~s, and social 
leadership. 1t is imperative that parents and 
teachers recognize these talents early in a child's 
life in order to provide a program of educa~ion 
through \v.hich these abilities may be manifested 
and developed. 
"It follows that early recognition of 
ability by parents and teachers, with are-
sulting program of education suited to that 
ability, is one of the surest ways of con-
serving for society the talents of its mem-
bers." J/ 
§/ Paul Witty , Helping the Gifted Child . 
Chicago: Science Research Associates, Inc., 1952, 
p. 6 . 
1/ D· A. orcester, The Education of Children 
of Above-ATerage Mentality, op . cit., p.l55. 
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Identification .2.£ ~ Gifted: 
'.L'here are strong arguments favoring the 
early identification of the Gifted. It is becoming 
increasingly important that the gifted child be iden-
tified at the kindergarten- primary level so that the 
school can promptly take the necessary steps in plan-
ning for future development . 
~rian Scheifele stresses that intelligent 
interpretation and study of the information obtained 
forms the basis for effective planning for the g ifted 
child •s development . She emphasi~es that the program 
pursued should assure the child •s balanced growth and 
optimum performance . Such a program should be geared 
to the individual's abilities, interests, and needs. 
~so, the school should use every available resource y 
in determing same . 
"The whole child , then, needs to be studied 
and many sources utili~ed if the identification 
program is to be educationally sound . • ~ 
outstanding factors which warrant considera-
tion in any program that aims to discover the gifted 
are: intellectual, physical, social, and emotional 
characteristics . 
~ Marian Scheifele, The Gifted Child In The 
Regular Classroom, Bureau of Publications, Teachers 
College, Columbia university, New York, 1953, P• 26. 
2./ Ibid., P• 3. 
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According to Havighurst, the introduction 
of a program for the gifted requires careful planning 
and consideration of various factors, such as: size, 
complexity, wealth, social structure and values, and 
w leadership characteristics of a community. 
A/3 related by DeHaan and Kough, the first 
step is to discover gifted children. They further 
suggest that the methods of identification should 
embrace a range of teChniques and be comprahensive 
w 
enough to analyze different facets of behavior . 
Hobson reported on a 15 year follow- up of 
pupils admitted to Kindergarten in the Brookline 
Public Schools ahead of the required age . These 
pupils exhibited superiority in scholastic achieve-
ment and honors. They also met noteworthy success 
w in being admitted to college . 
!Q( Robert J. Havighurst., "Community Factors 
in the Education of Gifted Children.w School Review 
63: 324-29, Septamber 1955. 
!!/ Robert F. DeHaan, and Jack Kough, "Identify-
ing Students with Special Needs,~ Teacher's Guidance 
Handbook, Secondary School Edition, Vol. 1, Ch1cago~ 
Science Research ASsociates, 1956. 
12/ James R. Hobson, "Scholastic Standing and 
ActivTty Participation of underage High School Pupi~ 
originally Admitted to Kindergarten on the Basis of 
Physical and psychological Examdnations , " Newsletter. 
American paychological Ass•n, Div. of School psycho-
logists, September 1956, P • 12. 
8 
Terman and Qden relate that early indica-
tiona of superior intelligence most often noted by 
parents are: quick understanding, insatiable curi-
osity, extensive information, retentive memory, large 
vocabulary, and unusual interest in sucll things as 
number relations, atlases, and encyclopedias. Other 
factors such as early walking and talking, acquiring 
the ability to read without training during preschool 
period, serve to focus the attention of parents to 
w giftedness in their offspring. 
•until Terman ' s study proved its falsity. 
the prevailing concept of the intellectually 
brilliant child was that of a puny, under- ~ 
developed weakling, 'all brains and no body ' " · 
~t must be remembered that not every child 
with high mental ability can be easily identified. 
Yany parents are so accustomed to their child •s high 
level of performance that they fail to recognize in-
dications of superior intelligence •• Also, teachers, 
13/ Lewis v. Terman and Melita H. Oden, The 
GifteaChild Grows w, Vol. IV, Genetic studies of 
Gen~us, Stanford uniVersity Press, Stanford, Calif.: 
1947, p. 25. 
9 
!!( Florence L· Goodenough, ExceRtional Children. 
New York: APPleton-Century-Crofts, mo., 1956, P• 73. 
though well acquainted with the nature and signifi-
canoe of individual differences. are not always able 
to apply their knowledge in understanding individual 
pupils. 
"Both knowledge of the qualities which 
indicate good ability and experience in work-
ing with bright children are imperative to 
adequate identification. Even expert judg-
ment needs to be supplemented by objective 
evidence." .!Ef 
Characteristics £!~Gifted: 
Dunlap points out that as a group, gifted 
children tend to be strong and healthy, well-adjusted, 
friendly, understanding, and alert. He further states 
that in a congenial atmosphere, they are likely to 
exhibit the following traitsa 
Positive Characteristics: 
ll) 
l2) 
~~l 
l5) 
(6) 
(7~ l8 
(9 
Curiosity 
Interest in words and ideas - use of 
dictionaries, encyclopedia etc. 
Extensive vocabularies 
Child enjoys reading, usually at a 
mature level 
Reads rapidly and retains information 
Seeks older companions among children 
and enjoys adult company 
Good sense of humor 
Strong desire to excel 
~uick ~o comprehend 
10 
!2( William y . cruickshank and G. Orville Johnson, 
Education of Exceptional Children and Youth. Prentice-
Hall, :rnc.--;--1958, p. 150. -
Positive Characteristics: (Continued) 
~i~~ 
(12) 
(13} 
Follows directions easily 
Ability to generalize, to see relation-
ships, and to make logical associations. 
Shows interest in science, astronomy, 
and nature 
Desire to do research, to tabulate, 
to classify, to collect, and keep 
records. _!Y 
Negative Charaoteristicst 
Dunlap emphasizes that the presence of 
negative or undesirable characteristics makes it 
difficult to recognize children of high intellect 
for they may be: 
(1) Restless, inattentive, disturbing or 
annoying to those around them. 
(2) Poor in spelling , careless in handwriting, 
or inaccurate in arit~tic because they 
are impatient with details. 
(3) Lackadaisical in completing or handing in 
asslgnmentsJ disinterested 
(4) Extremely frank and critical of themselves 
and others. 
Dunlap stresses that both desirable and 
undesirable characteristics can indicate that a child 
has an excellent mind . Therefore, to avoid over-
looking many children of high mental ability, it is 
of the utmost importance that careful observation and 
K!.l judgment be gi van. 
W Cruickshank and Johnson, 2,!:• cit., page 150. 
!11 Ibid., p. 151. 
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Means ~ Identifying the Gifted: 
Teachers• JUdgment: 
Dl 1900~ this was practically the only 
available means of identifying the gifted student, 
however, at present, it is one of several ways . 
Such ob&ervations were sometimes right and some-
times wrong. 
•The usefulness of teachers• judgments 
with respect to students• abilities is, how-
ever, limited .• ~ 
For example, one teacher may rate a child 
bright while another may refer to aame child aa me-
diocre . Some teachers have a tendency to overrate 
the intelligence of children who are nea~, pretty, 
obedient, friendly, or ta1kative . If a child does 
what is expected of him, he wins the teacher's 
approval, whereas~ the child who is antagonistic, 
independent in thought and behavior, and who aska 
embarrassing questions, earns disfavor . 
"Teachers also err in their judgments 
by confusing ~chool achievement with in-
telligence.• 12/ 
~ Educational Policies Commissi on, Education 
of the Gifted. ~ashington, D. c., National Education 
~sOCiation, yay, 1958, p . 36 . 
12 
In evaluating a student's ab ility, teachers 
of today are more likely than those of a generation 
ago, to differentiate between capacity to achieve and 
actual achievement. 
"Achievement in school work is closely 
related to general intelligence but is by no 
meana identical with i t . • ~ 
Presently, it is to be noted, that most 
teachers have studied modern psychology and are well 
aware that in any group of children, there are in-
dividual differences in capacity and in performance . 
In individual cases, there may be marked differences 
between capacity and performance . Teachers possess-
ing such knowledge, and with the exclusion of irrele-
vant factors, can then objectively make excellent 
estimates of the abilities of their studenta. 
"But such estimates, for most teachers, 
are not sufficiently accurate to serve as the 
sole guide for identifying the gifted.n ~ 
gQ/ Ed ucationaJ. JOliciea Commission, .2R.• ill.•, 
P• 36. 
_gy' Ibid., P• 37. 
13 
Identification of Special Abilitiea: 
Vany school systems throughout the country 
sponsor testing programs which reveals information re-
lative to the mental ability of the children in the 
primary grades. The use of intelligence and achieve-
ment tests are significant in discovering children 
with high mental ability. Test results serve a dual 
purpose in reinforcing teachers• judgments and by 
identifying those pupils .whose ~lassroom performan~e 
is deficient. 
"Dl many school systems where group mental 
and educational tests are administered to all 
pupils, little is done about the gifted who may 
be·· identified from the test results. In other 
systems, gifted children often spend their en-
tire school life without being detected, nor is 
any particular interest taken in them." ~ 
The validity of the intelligence teat score 
( I.~.) in giving a picture in commensurate with the 
child's intellectual endowment, is conditioned by: 
child's previous experience, person administering the 
test, and the ahild•s cooperation in taking the teat. 
There are many other factors one needs to consider 
when evaluating test resulta . The teet score is just 
a hint of other abilities of the gifted, such as, in-
i.~iative, creativeness, and intellectual curiosity. 
w 
Children. 
1953. 
Harry~. Baker, Introd uction ~Exceptional 
The Macmillan Co., New York: p. 294, Rev. Ed., 
In order to pin-point intellectual differ-
ences from laO I· ~· to 200 I· ~., or above, it is 
necessary to use a more refined individual test s-uch 
w 
as the Stanford-Binet Scales. 
Many teachers feel that if they can find 
a student's r. Q. on the record, their problema of 
identification will cease. If the r. ~· is substan-
tiated by a few scores from achievement tests, they 
are not prompted to investigate further. 
_gy 
There appears to be general acceptance that 
there is no one sure and accurate acal.e by which all. 
15 
gifted children may be aelected, however, the most 
prevailing method ia the use of r. Q• tests. This vi 
method is the quickest and the least complicated. rt 
must be remembered that any testing system is subject 
to error, therefore, test results should not be solely 
relied upon. 
Due to errora of measurement, it is a good 
policy to re-test all pupils two or three times at 
intervals, using different tests or different forms 
~ Cruickshank and Johnson,~· cit., p. 161. 
~ Norma E· cutts, and Nicholas xoseley, 
Teaching the Bright and Gifted. Englewood Cliff a, 
N. ~., Frentice-Hall:-Inc., 1957, p. 30. 
of the ~ame teat. This procedure does not eliminate, 
but it does reduce chances that low scores will be 
mistakenly accepted as accurate. 
According to cutta and Koseley, standard-
ized testa, intelligence and achievement, are one of 
the main means for discovering bright pupils who, 
otherwise, would have gone unidentified. Regarding 
standardized tests of musical, artistic, and mechani-
cal ability, there are conflicting opinions by authori-
ties as to how good they are as indicators of special 
aptitudes. ~ 
~ Cutts and Moseley, ~· ~·• P• 30. 
16 
17 
waste £! Talent ~ American ~: 
There is widespread emphasis placed on the 
need to identify all bright pupils and to foster the 
continuation of their education. Acute and growing 
shortages of professional personnel has focused atten-
tion upon talent waste. ureat, is the demand for the 
utilization of the abilities of those talented in 
science and mathematics . 
"The race for control of outer space and for 
exploration of ocean beds are some of the princi-
pal problems which up to yesterday were only 
dreams ••••• While some simple phases of discoveries 
may have been by accident, the great majority have 
come and will be coming through the inventive genius 
of gifted minds. Not one single gifted mind should 
be allowed to go untrained and be lost in mediocre 
achievement because of indifference or by lack of 
educational opportunity." ~ 
.1.n 1956, Admiral strauss, chairman of the 
Atomic Energy commission, told a Senate Committee that 
the united states needed 45,000 to 50,000 new engineers 
each year but is getting less than 25,000. 
?[!/ 
~ Harry J. Baker, Introduction to Exceptional 
Children. the Yacmillan co., New York, Third Edition, 
1959, p. 229. 
?[!/ Cutts and l(aseley, ~· ill.•• p. 4. 
fhe importance placed upon the need for 
~cientists and engineers for the defense effort 
tends to minimize the shortages in other fields, 
which, too, are very great . 
"The talents of the gifted should not 
be directed toward s~ience &lone. Affairs 
of business, politics, government, and 
social culture need resourceful guidance·" ~ 
As an e~ple: In 1956, the State of 
New Jersey had 1,500 vacancies in well-paid posi-
tions which required college training or the 
equivalent. Ae recounted by Cutts and Moseley: 
1•)(ost sorely needed, a state official. 
aaid, were tapprentice social case workers, 
psyChiatrists, psychologists, nurses, and 
accountants, ' as well aa engineers . • ~ 
A shortage of teachers is probably the 
moat serious since our elementary and high school 
pupils are dependent upon qualified teachers , 
otherwise, 
• •• • • wour manpower is doomed to be deficient 
in qual.ity as well as in quantity." ~ 
Harry J . Baker, ~· cit . , 1959 Edition, 
p . 229 . 
cutts and Moseley, ~· cit . , P• 5. 
Ibid. 
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EVery year we need about 200,.000 new ele-
mentary and secondary school. teachers, and about 
20,000 college teachers. The fulf'illment of this 
need would take care or increasing enrolLmenta and 
replace those leaving the profession. w 
In order to reduce the present waste of 
talent in American life, we must first attack the 
causes. Apparently, it would be simple if some 
single causative factor ·could be identified, but 
this is not the case. The causes are multiple, 
complex, and va.riab le. ID many cas.es several. 
factors seem to be operating simultaneously. The 
causes of this talent waste may be classified in-
to four major categories, which are, economic, 
w 
social, psychological, and educational. 
1. Economic causes~ 
There are many gifted students who fail 
to acquire enough education to fully develop their 
talents due to lack of adequate funds. Only a 
Bmall percentage of American families have suffi-
cient funds to send their children through college. 
W Cutts and Moseley, op. £!!•• p. 5. 
~ Educational Policies Commission, ~· ill·• 
~· 22-23. 
19 
Nevertheless, there are many young people without 
appropriate funds, who battle opposition, and are 
successful in completing their education. To the 
contrary, there are thousands of others, who are 
equally capable and desirous of completing their 
education, but they become discouraged and drop 
aut of school when the e~nses incurred are too 
great. 
"The economic barrier to advanced educa-
tion and professional careers rarely presents 
itself suddenly at a critical moment of deci-
sion. Generally, the circumstance of poverty 
or near-poverty operates over a period of 
20 
years to condition the whole pattern of hopes 
and plans which shape the life of an indivi-
dual. Obtaining a work certificate at the 
earliest possible age matters more than re-
ceiving a high school diploma. Under suCh 
circumstances the consequent waste of human 
resources is not even recognized by the in-
dividuals themselves, much less by society.• ~ 
2. Social Causes: 
On the whole, children tend to accept the 
predominating values among the family and playmatea. 
According to Louttit, the value placed on academic 
achievement by the cultural group in which the child 
is born and the local opportunities for good and 
eoonomioa1 schooling are influential factors in deter-
mining whether or not the gifted child will have an 
W Educational Folioies Commission, ~· cit., 
p. 24. 
21 
opportunity to express his talents to the highest 
~ level. 
The student of high intellect, whoae 
parents do not encourage school achievement, is apt 
to withdraw from &chool at an early age, for he may 
place little value on achool achievement. This lack 
of incentive leads to low achievement, which camou-
flages the real potentials of the individual. There 
are many superior students who do not complete their 
education because of lack of motivation . They have 
not learned to exercise foresight, and need the de-
sire to study in order to achieve a goal. 
It has been noted that children from cul-
tured homes are more li~ely than others to develop 
an interest in music, art, and books. Also, these 
children are more likely to have a desire to attend 
college and earn a degree for they are stimulated 
and encouraged by home environment and by family. 
•The child who is most likely to make 
appropriate use of his tmusual abilities is 
the child who comes from a well-to-do, aul-
tured home. He has an added advantage if he 
has certain personality traits faTorable to 
achievement." ~ 
~ c. Y• Louttit, Clinical Feycholog~ of 
Exceptional Children. Harper and Brothers Pub., 
New York: 1957, P• 220. 
~ Ibid.' Pe 216. 
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Hollingshead has brought to our attention 
the fact that the adoleacent is strongly affected by 
~ the social status of his parents . 
DeHaan and Havighurst state that many 
families cannot recognize or do not know what to do 
about their gifted children . They emphasize that 
it is not sufficient to simply offer opportunity to 
the gifted . Many able children will not accept the 
opportunity to develop their talents unless they are 
aided to see the value in taking adTantage of these 
opportunities . w 
"This ie in contradiction of an American 
myth relating how genuine ability always finds 
adequate expression although its possessor is 
ill, friendless, and poor. It is in contra-
diction to the educational theory that all the 
gifted child, or any child needs, is to be 
to~sed, untutored, into the academic pool to 
sink or swim. " ~ 
~ A• B· Hollingshead, Elmtown ' s Youth. 
New Yorke Wiley, 1949 . 
37/ Robert F . DeHaan and Robert ;r. Havighurst, 
Educa'fl'df Gifted Children . The tlliversity o! Chicago 
Press, icago, Illinois , 1957, P• 18. 
~ Louttit, £.E.• ill•• P • 216 . 
According to Louttit, the significant role 
of the parents in the academic success of the child, 
23 
makes it desirable to know something about the parents 
of the gifted child . I.Duttit s.tates that. research 
shows that intelligence is not the monopoly of ethnic 
or national groups . In substantiating thLs statement, 
he quotes the following: 
"Terman found that the ancestral strains in 
hie group went back to all the European countries 
and to China, to ~apan, the Phillipinee, Mexico, 
black Africa, and pre-Columbian America. Taking 
population statistics into account he found an 
excess of Jewish, Xnglish, and possibly Scottish 
blood . Hollingworth and Witty verify these find-
ings. Terman found an Eurasian family with four 
highly gifted children . Hollingworth found four 
siblings, all gifted, resulting from a Negro-white 
marriage. There is no evidence that a gifted 
child cannot come from any ethnic group or from 
any combination of raaial strains ."~ 
Wolfle points out that children of uneduca-
ted parents are not likely to seek training beyond high 
school. If they do go to college, they usually achieve 
as well as other students unless they are the children 
of farmers. rt is the belief of many that farm childreo 
w 
are handicapped due to inadequate preparatory training. 
W Louttit, ~· ill.••PP• 218-219. 
!2/ D. Wolfle, America ' s Resources of Specialized 
Talent. New Yorkt Harper, 1954. 
Studies reveal that the establis~nt of 
training facilitie~ to stimulate creatiTe minds is 
not enough. The gifted must be guided toward the 
facilities and toward the specialization for which 
they are best suited. 
gj 
3. Psychological aauses: 
It has been cited that in s~e cases when 
the best opportunities have been provided for the 
development of giftedness , these offerings haTe not 
been used to an advantage . !Y 
An indiTidual•s achievement may be lower 
than his ability, due to various reasons, such ast 
emotLonal disturbances, lack of study habits, ig-
norance of one•s own potentials, parental neglect, 
pressure to conform to peer-group standards of 
mediocrity, and social class or ethnic-group values. 
These obstacles should be investigated thoroughly 
in order to understand the "whole" child. 
FUrther studies disclose, that, contrary 
to popular belief, there is a positive correlation 
between mental health and intelligence. w 
!!I 
Children. 
!Y 
P• 27. 
Gertrude Howell Hildreth, Educating Gifted 
Harper & Brothers, New York: 1952, P• 8. 
Education~ policies Commission, ~· ~·• 
~., P• 28. 
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ltJlental Health is a part of our total health, 
which is describe~ by the orld Health organization as 
' A state o£ complete physical, mental and social well-
being, and not merely the absence of disease or in-
firmity.'" ~ 
Characteristics of a person with a normal personal-
ity are= 
(l) 
(2) 
(3) 
(4) 
(5) 
(6) 
The capacity to work and play satis-
factorily; 
The ability to love others; 
Possessing a feeling of well-being 
most of the tbne; 
The ability to meet ordinary stressful 
situations successfully; 
Being relatively free of symptoms of 
pathology; 
Free of disabling mental conflicts . 
Often the gifted child has been sterotyped as 
"a warped, one-sided individua1". Hildreth emphasizes 
that when gifted children beccme eccentric misfits, it 
can be accredited to injudicious handling in their back-
gro.und . It could be due to 1mwiae home training or the 
limited goals o£ a narrow school program, or it may be 
!§/ 
caused by a combination of both. 
Terman ' s study of the differences between 
scientists and non-acientists in a. g~oup o£ 800 gifted 
men revealed the following, as cited by Louittit: 
44/ J(eiie E . :Frampton and Elena D. Gall, Special 
EducatTon for the Exceptional. pOrter Sargent publisher, 
Roston, Kai87, 1955, P • 105 . 
!V' Hildreth, 2R.• .£!!_. , P • 192. 
(l) Terman ~ound that his non-scientists 
made a. better showing in social adjust-
ment than scientists. 
(2) thoue in Law and Soci~ Science were con-
sistently high in social adjustment. 
(3) Engineers- and physical scientists were 
most consistently low in social adjust-
ment . 
(4) Physical and biological scientists re -
ported satisfactory outlets for t h eir 
mental capacities . 
Terman found that those who used their 
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capacities t~ a lesser degree , were individuals who 
lacked self- confidence and had inferiority feelings: 
as adults, and wha alao lacked a. desire to excel as 
children. ~ 
How great is the talent waste in American 
society today that can be attributed to psychological 
maladjustment! 
"No answer can be ventured in quantitative 
t erms, but there can be no doubt that the total 
waste of talent for this reason is tremendous . • 
£11 
Studies indicate that in comparing the be-
havior at various levels of intelligence, children of 
average mentality are better adjusted than are those 
!2( a. M. LPuttit, Clinical FSychology 2f 
Exceptional Children. Harper and Brothers, New York: 
l95?, P • 213 . 
~ Etlucational Policies Commission, ~· £!!•• 
P• 28 . 
2'1 
who are brighter or duller than average. It is evi-
dent that there ia a positive relationship between 
desirable moral qualities and intelligence. 
aase studies of children with I. ~.•s of 
180 and above show no relationship between geniua and 
instability but suggests that adjustment problema and 
.social conditions present situations that are rare in 
the lives of' the extremely g~ted. ·xnese problen:s or 
conditiona tend toward the development of traits charac-
terized by instability. .!Y 
•Aa a group, gifted children are lees in-
clined to have nervous disorders and to be poorly 
adjusted emotionally than are average children •• 
••••••• rn the realm of social adjustments, the 
gi~ted child•s problems may become most acute." 
~ 
4. Educational causesr 
The Educational Policies Commission points 
out that when a gifted individual, who has received a 
college education, makes little use of his abilities 
in later life, perhaps social, economic, and psycho-
logi~l factors may be causes for non-achievement. 
!fY' Karl. c. Garrison and Dewey G. Force, ;rr., 
The teY:cholofU 2f Exceptional Children. Third Edition, 
The Ronald ~esa Co., New Yorkl 1959,pp. 168-9. 
~ Ibid., W• 178-9. 
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However , educational errors or neglect are often con-
tributing causes . For example , when circuma·tances are 
favorable to achievement, many ~chool and college pro-
grams fail to provide educational experiences that are 
needed to develop and challenge the abilities of the 
gifted students . 
§2/ 
Terman and Qden state that the typical gifted 
child is accelerated in grade placement about 14 percent 
of his age, however, in mastery of subjec-t matter taught, 
he is accelerated about 44 percent of his age . During 
the elementary school period~ this results in retaining 
a majority of gifted children at school tasks two or 
three grades below the level of achievement they have 
~ 
a1ready reached . 
~ further pointed out, the curriculum offer-
ings may be restricted in scope; the quality of instruc-
tion may be poor; the books and equipment may be of in-
ferior quality, and there may be no instruction given 
in the field in whi~ a particular student's abilities 
are most significant . rt ie stressed that the moat 
50/ Etlucational Policies Commission~ Education 
of the Gifted . Washington, D. c. , National Education 
Association, :May, 1958,P,p. 28- 29. 
~ Lewis M. Terman and Melita H. Oden, The Gifted 
Group At Mid-I~fe. Vol. V, Genetic Studies of Genius. 
Stanford univera~ty press, Stanford, California, 1959, 
p. 15 . 
frequent type of educational error ig the failure to 
challenge the gifted ~tudent to achieve up to capac-
g/ 
ity. 
Occurrences of Talent waste: 
It is highly important to know the causes 
of talent waste, and vitally important to know where 
it is most likely to be found. 1~e Educational 
Policies commission rela tes that it is almost im-
possible to predict with certainty the future of any 
particular child, however, there are circumstances 
that are favorable and unfavorable to the high de-
29 
velopment of talent . With due consideration to these 
circumstances, val!~ ~radiations can be made in terms 
~ 
of probabilities . 
Studies disclose that gifted children from 
above- average income families and social status are 
more likely to have favorable opportunities for the 
development and utilization of their talent~, whereas, 
children from families of low socio- economic status 
are not so fortunate . 
~ Educational policies Cormnission, ~· cit., 
p . 29 . 
5'!J/ Ibid., P• 31. 
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Brandwein studied thirty gi~ted boys and 
girls who had won honorable mention in the ~estinghouse 
Talent Search. He ~ound that they came from homes with 
adequate libraries, and most of the parents had pro-
fessional ambitions for their children. Twenty-four 
of the thirty were "firstw children; sixteen were wonly" 
54/ 
children . 
Abraham points out that educated families 
more frequently provide an environment with enriched 
possibilities of travel, books, games , conversation, 
and other outlets . Experiences resuLting from a 
favorable environment provide a basis in helping the 
child reach his highest level of attainment than 
would be possible if the outlets were few in number 
and restricted in opportunity. w 
Evidence reveals that favorable home condi -
tions, good educational opportunities, good health, 
and a stimulating environment are factors that favor 
the full developmen~ of a child ' s potentialities. 
~ Paul F. Brandwein, The Gifted Student As 
FUture Scientist . New Yorkt Harcourt, Brace and-
Company, 1955. 
§' 
Children. 
Willard Abraham, Common Sense About Gifted 
Harper and Brothers, New York: 1958, P• 37. 
fil.ere seems to be unanimous agreement that 
the vocational ambitions of children from rural areas 
are restricted, mainly, by the narrow range of oppor-
tunities . Direct emphasis is placed on the fact that 
in many rural areas and farm communities the schools 
are usually of poorer quality, also, other cultural 
assets, such as libraries, museums, and concerts are 
rare . In such areas there is a great demand for teefr 
age youth to engage in productive work. School drop-
outs are noticeably high . E.2/ 
E~idence indicates that members of minority 
groups are often subject to disadvantages in Daking 
full use of their abilities . Discriminatory practices 
sometimes bars minorities from opportunities for which 
their abilities qualify them. 1~is lack of opportunity 
often results in lack of incentive, and the probabili-
ties are great that regardless of how superior the in-
dividual may be, he will rarely gain high achievement . 
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"No race, religion, or socio-economic group has a 
monopoly on either intelligence or stupidity." £11 
This shocking waste of talent "adds an incalcu-
lable amount to the price of prejudice in this 
country • .r ,2!V 
E.2/ Educational JOlicies Commission, ~· cit., 
P • 32. 
§2/ Abraham, ~· cit., p . 36 . 
~ Educational Policies Commiss ion, Ibid., 
P• 33. 
CH.APrER I II 
ANAL'YS IS OF RESEARCH 
Special J?rovis ions for .:!:!!!_ Education of the Gifted: 
rt is now widely recognized that gifted 
Children need careful instruction and attention . 
Also, there seems to be harmonious agreement that 
the gifted must be identified early and provided 
with continuous stimulation and suitable educational 
opportunities . studies clearly indicate that early 
identification arouses an awareness among teachers 
and parents of the superior qualities of these 
pupils . 
Providing the gifted child with an educa-
tion in commensurate to his capacities is a problem 
which has received far less attention than any other 
field of' exceptionality. Educators, writers, and 
critics have pointed out that thousands of children 
in America' s classrooms are frustrated and unhappy 
due to school programs which lack provisions to 
correspond with their abilities . 
32. 
Many educators and writers feel that the 
gifted have been grossly neglected while much work 
has been done to aid the slaw learners and other 
handicapped children. 
"Sa far as being allowed adequate faci-
lities for learning goes, they are among that 
segment of our school population vmo seem to 
be discriminated against most severely . "_!/ 
~ the past there was a great reluctance 
on the part of authorities and the public to acknow-
ledge the need for a specialized type of education 
for gifted children . Many felt that it would be a 
waste of public funds to provide special education 
for those who were superior mentally . '.rhere was 
practically a universal feeling that the gifted 
child would benefit from almost any kind of school 
experiences without the need of any special con-
sideration. 
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!/ L. x. Magnifico, Education for the Exce~tional 
Child. Longmans, Green a.nd Company, New York: 1 58, 
P• 59 . 
A. .IJlethods of Providing ~~Gifted: 
1. Acceleration : 
Acce~eration ie a method which enables the 
child to move from one level of instruction to an-
34 
other but only after he has mastered the work of the 
level from which he is leaving . ihere has been much 
confusion involving the terms, "skipping" and "accel-
eration•. There are those who consider 1Qcceleration" 
synonymous with "skipping". To the contrary, "akippingtt 
implies that the child is skipped over the work of one 
grade to a higher grade without having completed the 
work on the previous level . y 
it has been found that acceleration is the 
easiest and most economical way of providing for in-
dividual differences based on mentality . This method 
involves no changes in the school' s baaic curriculun; 
it does not disturb classes, and there ia no addi-
tional cost to the school system. Acceleration pro-
vides motivation Which serves as a challenge to the 
child and relieves boredom and frustration . 1t also 
enables the gifted child to enter a professional 
career at a much earlier age, and, therefore, lengthens 
his service to society. 
y L. x. :Magnifico, ~· .£!!•• p. 67 . 
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There are arguments against acceleration. 
Many feel that it is impoxtant to keep the child with 
those of his size, and social and emotional level, 
otherwise, maladjustments may occur . Due to crowded 
classes, the accelerated child may skip some essen-
tial elements of his schooling. other questionable 
factors cited are mental age and chronological age 
differences. 
•one of the difficulties in making any 
sense out of these differences of opinion is 
the fact that they are opinions and not based 
on creditable research . ~n~s problem is rather 
standard in the area of school methods for gift-
ed children - not enough proof to support either 
side of the picture.w ~ 
2 • c.rrouping £!:. Special Cla.s ses: 
~vidence bears that since no two students 
ha.ve identical abilities in all subjects, the more 
alike the members of a group are in ability and 
interests, the more effectively it functions. If 
there is a wide range of knowledge among pupils in 
a. specific subject, it may result in an insuffi -
cient job of teaching . Bright students working 
tog~the~ find greater stimulation than when work-
ing in the regular classroom. 1.1lese students share. 
y Willard Abraham, Common Sense About Gifted 
Children. Harper & Brothers, PUblishers, New York: 
1958, pp . 78-79 . 
research, exchange ideas and crit~cism in a manner 
that is practically impossible among pupils o-r un-
like abilities . ETidence also indicates that stu-
dents in special classes or groups do more and better y 
work for there is no feeling of discrimination . 
some of the arguments favoring special classes: 
1. Due to wide range of abilities in over-
crowded classrooms, gifted children may 
be overlooked or neglected . 
2. The gifted child is more highly stimu-
lated when working with others on awn 
mental level. 
3. Gifted child will have practice in being 
both a leader and a follower . 
4 . J.n special cla.s sea there is more practice 
for the adulthood which he faces for he 
will be able to choose frienda on his 
own level. 
5 . Greater concentration can be given to 
abstract and creative ideas and critical 
thinking. 
6 . The gifted child can compare himself' 
more rea1istically in relation to those 
on hie own level. He will be able to 
see his limitations more clearly. 
7. Due to competition, he will work harder . 
a. He will adjust better socially for he 
won't feel •odd" in the group. 2/ 
~ Norma E. Cutts, and Nicholas Moseley, Teachins 
the Bright anQ Gifted. Prentice-Hall, Inc., Englewood 
G!rffs, N. 3. , 1957, PP• 90 - 91. 
y Willard Abraham, op. ~., pp. 69-71. 
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writers emphasi~e that there is nothing w-
democratic about grouping or special classes. As a 
foundation for this thinking: 
"So long as the selection is based upon 
ability and no one is excluded because of race, 
social, or economic status ••••••• there can be 
no basis to the charge that selected classes 
are undemocratic.• §I 
According to Abraham, studies verify that 
bright children in special classes excel acade~-
cally, and not a.t the expense of social or personal 
adjustment. 11 
Some of the arguments against special classes: 
1. The gifted child will become arrogant 
and superior because he is one of the 
seleeted few. 
2. Ke will not receive the practice for 
living in a democracy. 
3. J.:f the gifted are. sifted out, who will 
aspire to leadership in the regular 
classroom? Who will stimulate the 
others? 
4. other children will become jealous, 
suspicious, and resentful. 
5. By placing the bright children in 
special classes, they may be puahed in-
to heights that will make them ll ttle 
adults, thereby, using up their child-
he ad too Q. uickly. 
37 
£1 D. A· oraester, The Education of' Children 2f 
Above-Average Mentality. Lincoln, Nebraska: University 
of Nebraska ~ess, 1956, P• 47. 
J/ illard Abraham, E.E,• cit., P• 71. 
SOme of the arguments against special classes: 
l continued} 
6. Selective and unnatural atmosphere 
7. Are the methods of selection, such as 
testa, observations etc., good enough 
to determine who goes ahead and who 
stays in regular class? 
8 . Due to chronological age differences 
a lot of social maladjustments may 
reault. 
9 . If bright pupils are put in special 
classes, who will want to teach those 
lef~ behind' Lower teaching morale -
resulting in lesser achie~ement and in-
creased school drop-outs among average 
and below-average pupils . §/ 
3. Bllrichment: 
At the present time, 'lanrichment" in regular 
program5 is the most prevalent method used for educa-
ting the gifted. "Enrichment, as defined by the Con-
necticut State Board of Education ia 
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•••••"the use of a variety of resources and ex-
periences Which, for the child, give to education 
a new and richer meaning. This may entail deeper 
study of topica being summarily discussed by other 
members of the class, or perhaps study in areas 
not included in the work for children of average 
ability. True enrichment comes when the pupil 
acquires increased understanding of a subject 
and puts thia understanding to use; it is not 
simply accretion of ideas or isolated facts." 2/ 
§./ illard Abraham, op.~., PP• 69-72. 
2/ L. x. Magnifico, ~· cit., P• 70. 
-Ways of enriching the program for gifted childrenr 
1. Provision of special instruction in special-
ized fields, such as: music, art, industrial 
arts, etc. 
2. Provision of honors or advanced classes to 
supplement regular classroom instruction. 
3. Special cltibs, afternoon and evening classes. 
4. Fermitting talented students to take extra 
courses as electives in fields of their in-
terest and abilities. 
5. helping the girted or talented make use of 
community agencies, such as: museums, libra-
ries, art classes, etc. !Q/ 
Lnere appears to be general agreement that 
"enrichment" is the most popular method of educating 
the gifted, and also it is more economical. A good 
enri~ent program places a great responsibility upon 
the teacher . In order for each pupil to benefit from 
such a program, it is necessary for the teacher to 
study the limitations, capacities, and interests of 
one's pupils. ·me pupil must be given a large part in 
making plans, however, the teacher must take time to 
confer with the pupil and check his progress. This is 
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rewarding and interesting work but it requires a great 
deal of time and effort on the part of the teacher. !!/ 
1£1 Karl c. Garrison, and Dewey G. Force, Jr., 
The FSychology of Exceptional Children. The Ronald 
Press, New York: 1959, p. l9l. 
!!/ Cutts and Koseley, ~· cit., P• 41. 
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Other Methods of Providing for the G-ifted: 
Most school programs will include some form 
of one of the three methods previously described or 
either some combination of the three . An extension 
of the ide& of grouping is that of the special schools 
such as New York has in science, music and art, per-
forming art, and science and technology. In large city 
systems this program baa been most successful in meet-
ing the needs of the gifted . Another successful method 
is the organi~tion and conducting of special clubs, 
such as: science, mathematics, debating, history, drama-
tics, and photography clubs. Evidence indicates that 
when these clubs are effectively used they may have a 
strong influence on the gifted child's work. 
1~ere are other curricular experiences such as: 
the assembly program committee, student council, traffic 
s~uad, social comndttee, and service committees which 
contribute to a riCher background for the gifted pupil . 
Extra classes after school, when possible, can help in 
the gifted program, however, this method has its dis-
advantages. Other programs have been organized wherein 
the adjustment teacher or school counselor works directly 
with the gifted children and gives n.eeded assistance in 
12/ 
guiding and directing them. 
!3( William H· Morgan, "Providing for the Gifted", 
The High School .rournal, November 1958, pp. 34-35. 
Another method WhiCh baa gained widespread 
recognition is known as the "Conant Plan" whiCh was 
offered by Dr . ~ames B. Conant . In a survey of fifty 
high schools in sixteen states sponsored by the Car-
negie Foundation, ~ plan waa formulated whereby schools 
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with less than one hundred in the graduating class would 
consolidate into a comprehensive high school. Thus, a 
large school is then able to offer the type of proposed 
program. Dr . Conant suggests three ability levels in 
the curriculum. On each level there is a curriculum 
that is tailor- made to fit the needs of that particular 
group . This plan serves a dual. purpose • it provides 
for the needs of the gifted and also for the slow 
13/ 
learner • 
.!.¥ illia.m H. M:>rgan, ~· cit . , pp. 34-35 . 
l~e following are a few of the successful programs now 
in operation: 
Detroit lUblic Schools, Detroit, Michigan 
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lb December,l958, Dr . Arnold R. Meier, Director 
of the Special Abiliti es lTogr~announced the addition 
of 140 special ability classes ~ which greatly broadens 
the program. In the past, opportunities were provided 
for students who were talented in art or who displayed 
special abilities in athletics . However, t h e new pro-
gram is in operation in 55 ~chools throughout Detroit . 
'rhe classes are tuition- free and on a non- credit basis . 
The purpose of these classes is to stimulate pupils 
with special abilities to develop their abilities fully 
by taking advantage of these additional learning oppor-
tuni ties . 
Participants were invited to join the clas s es by 
principals of their schools on the basis of their demon-
strated ability and interest in various academic areas . 
Regarding selection, principala and teachers were guided 
by qualifications determined by the departments in the 
division of instruction which organized the classes . 
_!.1/ 
14/ Arnold R· Meier, "OPeration Special Ability 
Classes Draw 2500 Children", Detroit Schools, Detroit. 
Michigan: Vol . 19, No . 4, December , 1958, P• 1. 
J 
All classes are held after the regular school 
day and are scheduled one afternoon each week from 3:45-
5rl5 p. M., with two exceptions: secondary science groups 
meet for two and one-half hours and foreign language 
groups meet twice each week. 
Teachers for these classes are recruited ~rom 
the regular teaching staff . 'fhe rate of pay is identical 
with the schedule for teachers of evening classe~ . 
~ypes of Classes Offered: 
SCIENCE: There are 52 classes in science which 
includes elementary science for pupils in grades 5 
through 8; nuclear science for secondary school stu-
de nts; advanced chemistry (qualitative analysis) for 
high school seniors; and one class each in radiation 
biology, genetics, and electronics for upper-grade 
students . 
SOCIAL SCIENCE: 'l'here are three classes in 
international relations , Whioh are designated for high 
school students . Pupils in grades 6 through 8 are in-
cluded in the 17 classes for personalities and great 
documents in united States history. There are approxi-
mately 400 pupils enrolled in social science classes . 
!21 
~ Arnold R. Meier,~· cit . , p. 1. 
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4.4 
FOREIGN LANGUAGE: The follovring le.nguages 
are offered: French, German, Greek, Italian, Russian, 
and Spanish . There are approximately 300 studen ts en-
rolled . 
.MATREM.ATICSt Mathematics classes are held 
for 7th and 8th graders . Approximately 200 students 
are enrolled . 
CREATIVE WRIT~G: Creative writing and 
literature classes are provided for grades 5 through 
12. There are classes for debating groups in six 
high schools. There are approximately 560 students 
enrolled in t h ese three groups • .!§/ 
.!§! Arnold R. Meier, ~· .£!!.• , p . 1. 
The following is the curriculum for Gifted 
Children in the Detroit pUblic Schools through May , 
1959s 
No. of 
Classes 
SCIENCE 
Name of Class 
26 Science (Grades 5-6) and (Grades 7-8) 
20 Nuclear Science (Grades 7-9) and 
(Grades 9-12) 
Advanced Chemistry (~ualitative 
Analysis - Grade 12) 
1 Genetics (Grades 11 and 12) 
1 Electronics (Grades 10-12) 
1 Radiation Biology (Grade 10) 
SOCIAL S'ftiD IES 
17 Personalities and Great Documents in 
United States History (Grades 6-8) 
Lnternational Relatione (Grades 10-12) 
FOREIGN LANGUAGE 
18 Foreign Language (Grades 5-8)and 
(Grades 9-12) 
MATHEMATICS 
15 Kathematics (Grades 7-8) 
8 
6 
8 
3 
3 
7 
LANGUAGE 
Great Literature (Grades 5-8) 
creative Writing (Grades 5-6) 
Creative writing {Grades 7-8} 
creative Writing (Grades 9- 12) 
ureat Books (Grades 9-12) 
Debating (Grades 10-12) 17/ 
!1f Arnold R. lleier, .2E_• ill.•, p. 2. 
45 
Chicago public Schoola, Chicago, Illinoiss 
A survey was conducted in October 1956, to deter-
mine the important steps whi~h ~ould be taken in order 
to improve the educational offerings for gifted chil-
dren . Results of the survey revealed that a speci-
fie program for the gifted was in operation in one 
hundred and fifty three schools, and from responses 
received, it was apparent that many other schools 
were then attempting by various means to enrich their 
present programs. 
The following table is presented as evidence of 
this study: 18/ 
tABIE I 
PERIODS OF INITIATION OF THE PROGRAMS 
FOR THE GIFTED 
Period 
Before 1938 
1939 - 1943 
1944 - 1949 
1950 - 1954 
1955 
1956 
TOTAL 
~umber of Programs Initiated 
6 
7 
17 
44 
32 
47 
l53 
W Benjamin C. Willis, Program ~ The Gifted. 
Chicago Board of Education, Chicago, Illinois: 1957, 
P• ?. 
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The year, 1928, ia the earliest recorded date 
ror the 1n~~~at~on of a program for the gifted in a 
Chicago school. other programs reported were of more 
recent or~gin . The following table is presented as 
evidence of this study: 
~ABLE II 
YEAR OF DITTIATION OF THE EROGRArS FOR TEE GIFTED 
March, 1958 
Year Program was Initiated NUmber of Schools 
1928 1 
1930 1 
1935 1 
1936 1 
1937 1 
1938 1 
1939 1 
1940 2 
194l. 1 
1.942 1 
1943 2 
1944 1 
1945 2 
1946 5 
1948 4 
1949 6 
1950 10 
1951 4 
1952 3 
1953 14 
1954 1.8 
. 1.955 29 
1956 (First survey made) 79 
1957 11.1 
1958 40 
TOTAL 339 
~ble II includes 29? elementary schools and 42 high 
achools . :!2/ 
In the elementary schools of Chicago, there 
is no specific pattern ~s to the grades included in 
the gifted progr-ams. Eighth graders have the greateat 
opportunity to participate in programs for the gifted . 
In reference to the methods of identification and se-
lection, most Chicago schools use a combination of the 
results of standardized intelligence and achievement 
tests, school marks, and teacher recommendations . In 
the high schools, the primary responsibility falls up-
on the special counselor, however, in the elementary 
school, the adjustment teacher and room teacher share 
this responsibility. ~ster lists of the gifted or 
top students of the school are kept in the offices of 
the principals and adjustment teachers . 
It is to be noted that as of September, 1958, 
all high schools had begun special programs for their 
gifted students . However, in some elementary schools , 
there is no gifted program reported but a number of 
these schools do identify their most able students . 
~hey also provide guidance and counseling for them 
~ plus special opportunities . 
!£( Benjamin c. Willis, A Second Look At The 
Program of Education For The Gifted. Chicago Board of 
Education, Chicago, Illinois: 1959, pp. 2-3 . 
~ Ibid • • p. 2. 
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Many Chicago principals continue to show a 
preference for enriChment rather than acceleration. A 
plan for special promotion was achieved by placing pu-
pils of superior ability in split-grade rooms, wherein, 
they viewed the work of tVTo semesters and were promoted 
with the higher grade section. 1his plan is more common-
ly used in grades III through VII. 
In the Chicago schools, identification of the 
gifted is more or less limited to intellectual ability, 
for it is the easiest to identify. Little interest has 
been taken in identifying those gifted with special 
abilities, such as: creative writing, music, and mechani-
cal and physical skilla. 
_g/ 
Special full-time classes for the gifted exist 
in thirty-two elementary schools, mainly those with mem-
bershipa large enough to facilitate flexible progran2. 
~he system for grouping is the responsibility of the in-
dividual school. In all high school programs, grouping 
is according to subject classes . APProximately one - third 
of the high schools, each, have more than tvrenty high 
ability classes, which are referred to as "star classes", 
•enriched classes", "reserved classes", and "honor classes". 
~ 
~ Benjamin c. Willis, op. cit., p. ?, 1959. 
~ Ibid., P• 9. 
There is a total of six hundred and three 
such high ability classes which have been organized 
for the teaching of: English, mathematics, science, 
social studies, foreign language, and stenography. 
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Also,of note, in eleven high schools, gifted students 
are grouped separately in divisions . 
Other than ability grouping, sev-eral addi-
tional ~ethods have been employed. These include a 
fifth major. Presently, few schools have permitted 
this in the first year; this is allowed to a greater 
extent in the third and fourth year. A few schools 
are permitting students to achieve two semesters' 
work in one semester or three semesters• work in two. 
Some schools permit students to "place out" of cer-
tain subjects. To "place out" permits one to take 
an advanced course in a specific subject. However, 
permission is granted only to those who have shown 
through examdnation that they have adequate knowledge 
of the specific subject. No credit is given toward 
high school graduation for the courses from which the 
students are excused. This method was devised to 
provide greater learning experience, rather than a 
reduction of school years. ~ 
,gy' Benjamin c. Willis, A Second I..ook At The 
Program of Education For The Gifted . Chicago:Board 
of Education, Chicago~llinois: 1959, PP • 7-9. 
In Chicago schools, other arrangements for 
the gifted include special non-credit courses, club 
groups, special reading groups, leadership opportuni-
ties, and special project groups . 
The majority of elementary schools in the 
city of Chicag o, provide for the g ifted in the regular 
classroom. One reason for this practice is due to the 
number of sChools having an average class membership 
of fifty pupils and less . tbder these circumstances, 
with the percentage of gifted being norma~, the total 
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number in each grade would more than likely be so small 
that separate grouping would be difficult. Therefore, 
enric~nt within each classroom is the most widely 
used method of providing challenging experiences . 
over-crowded classrooms are a great obstacle 
in many Chicago schools , and also constant teacher turn-
over. The author, having served as a Chicago adjustment 
teacher, recognizes the values of achievement and intelli -
gence tests, but knows the importance of havi ng the 
cooperation of the classroom teacher in helping with iden-
tification of the gifted . Often gifted children are 
buried in a classroom with others far beneath their in-
tellectual level. These children have loat the desire 
to achieve due to lack of challenge and inspiration . 
Boston Univers i t1 
School of Educat ion 
Library 
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To better illustrate this situation, the fol -
lowing table will bear evidence: {The data is from author•s 
computations while aerving as a Chicago adjustment teacher) 
TABIE III 
A Chicago elementary school with a fluctuating enrollment 
between 1900 and 2100 pupils . February, 1955 
M.A. 
GRADE MEDIAN .!_& • READmG C.A. M.A. EXPECTANCY 
1B 100 
____ ... _ .... _ 6 - 0 6-0 1.0 
lA 100 -------- 6- 6 6 - 6 1 . 6 
2B 97 1 . 7 7 - 0 6- 10 1 .8 
2A 92 2 . 0 7- 6 6- 11 1 . 9 
3B 91 2 . 4 s-o 7- S 2 . 3 
3A 92. 2 . 6 8-6 7- 10 z . 8 
4B 87 2 . 8 9- 0 7- 10 2.. 8 
4A 86 3 . 2 9 - 6 8 - 2 3 . 2 
5B 88 3 . 6 10-0 8 - 10 3 . 8 
5A 88 4.1 10-6 9-3 4 . 3 
6B 87 4 . 8 11-0 9- 7 4 . 6 
6A 87 4 . 9 1~-6 10-0 5 . 0 
7E 94 5 . 4 1.2-0 11- 4 6 . 3 
?A 88 6 . 0 12-6 11- 0 6.0 
8B 90 6 . 4 13-0 11- 9 6 . 8 
8A 84 6 . 2 13-6 11- 4 6.3 
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TABLE III (Continued) 
GRADE 
Median of 
School- ---89 
Primary 
Ungraded •• 71 
Advanced 
tngraded • • 70 
Teats Used: 
M.A. 
READING M. A. EXPECTANCY 
3 . 0 
Intelligence ~uotienta in regular grades 
from: Chicago Primary Mental Abilities, 
administered in grades Qne , Four , and 
Eight . 
Intelligence Quotients in ungraded Rooms 
from: Revised Stanford-Binet . 
Reading Testa: 
Chicago Reading Tests 
'rhe above information reveals why many gifted 
children are over-looked . The crlassroom experiences under 
such conditions are not challenging. The classrooms are over-
crowded, and the few gifted lose the desire to achieve . The 
teachers are burdened with many responsibilities and cannot 
find the time to seek out the gifted . 
An interesting development ~n Ch~cago•s 
gifted program, is ~he ~ncrease 1n orferings or ror-
eign languages . It is to be noted that the survey 
in 1956, disclosed that only thirty elementary 
s chool s provided foreign language study, whereas, 
by September, 1958, there was an increase to 129 
schools offering foreign language study to 7,113 
elementary pupils . In reference to the number of 
days per week and the l ength of periods that the 
language is taught , there was a wide variation from 
school to school . It is recognized that a weakness 
of the program is the lack of continuity in numbers 
of semesters available to the pupil for study of the 
~ 
same language • 
W Benjamin c. Willis, A Secona Look ~ The 
JTogram of Education For The Gifted . Chicago Board of 
Education; Chicago, Illinois, 1959 , PP • 11- 13 . 
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The San Diego City Schools: San Diego, California 
The San Dieg o City Schools have one of the 
nation's pioneer programs for g ifted pupils. The de-
velopment of this program began over ten years ago, 
and v~s due to the recognition that a small percentage 
of pupils might have special problems because of their 
unusual abilities . 
Since 1953, the g ifted program has given great 
consideration to problems of identification, placement, 
and enrichment. Gifted pupils may elect to attend one 
of fourteen instructional centers which provides en-
riched study opportunities. On the elementary level, 
there are three full-time teacher consultants who help 
teachers who have gifted pupils in their classes. 
Gifted pupils who have continuing adjus t me nt 
problems receive counseling from Guidance Department 
specialists . Elementary pupils may be moved to an 
adjustment room for the gifted and some may receive 
special help from the pUpil Study Center Clinic . The 
gifted high school students receive special attention 
from the gifted program advisors, counaelors, and 
teachers in their school. 
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The San Diego City Schools offer two programs 
designed to benefit gifted pupils. These programs, 
though closely related, are (1} the experimental program 
for the gifted and (2) the program of honor courses. In 
~une, 1958, the Board of Education officially adopted the 
experimental program as a regular feature of the educa-
t i onal offering s of the school system, and it is now 
called, "The San Diego Program for Gifted Ch ildren". 
During the past five years there has been an 
annual evaluation of the experimental program for g ifted 
children, however, only minor changes have been insti-
tuted. The San Diego F.rogram for Gifted Childre n has 
consistently retained the following main features: 
1. The program involves behind - the-scenes coun-
seling and other services which benefi ts the identified 
g ifted . 
2. The instructional program stresses enrichment 
in reg ular class es and in classes vTi th modified group-
ing. 
3. Complete segregation has been avoided except 
for a small group of elementary pupils wha are in need 
of special individualized attention and help for the i r 
own personal adjustment. 
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12th Grade Honor courses College-Level Work: 
Five years ago San Diego instituted this pro-
gram of honor courses in order to provide greater chal-
lenge than the regular courses. These honor courses 
are more closely related to college work than the typi-
cal 12th grade courses . 
Students who complete Honors courses may earn 
advanced credit on entrance to most colleges and uni-
varsities, however, such credit can be granted only by 
the college and it is usually based on performance on 
the Advanced Placement Examinations. 
~ually, students are not allowed to take more 
than two Honors courses . These courses are offered in 
English, social studies, mathematics, and physics . Much 
emphasis is placed on individual effort and quality of 
work completed. 
The two factors determining eligibility are: 
(1) How well students do on a standardized achievement 
test in specific subjects, and {2) the grades earned 
in lOth and 11th grades. 
The honors program has been extended downward 
into 11th grade, whe re able students are permitted to 
take more advanced courses in English, united States 
history, chemistry, and plane and solid geometry. 
on the basis of the two factors, previously 
mentioned, from three to eight per cent of the 12th 
grade students are eligible to participate in given 
honors courses. As of April, 1959, the approximate 
membership in these courses was about 5?5, which in-
cluded duplication of students enrolled in more than 
one class. 
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In reference to the 11th grade advanced classes, 
no tests are given to determine membership, however, 
counselors consider many factors before assigning stu-
dents . The enrollment in 1959, for the program of 
"advancedtt courses, exceeded 1500, which also included 
duplication of students enrolled in more than one 
course . 
The San Diego City Schools also provides for 
talented students with musical ability, creative writ-
ing ability, and artistic ability. 
Musical Ability, Students in Grades 4 to 6 
with musical interest and talent, both instrumental and 
vocal, are provided instruction and a performing outlet . 
Creative writing Ability: Over a period of 
fifteen years selected writings of children in kinder-
garten through grade 6 have been published every spring 
in a special volume called "Creative writing". 
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The secondary schools publish a city-wide literary 
magazine called, w~uest", which includes outstanding 
creative writings done by students in Grades 7 through 
12. 
Artistic Abilityt In grades 5 and 6, those pupils 
with artistic ability, have offerings of a series of 
special saturday morn1ng art classes wh1ch are held for 
s1x-week periods in var1ous parts of the city. High 
school students have opportunities to participate in a 
series of saturday workshops in mosaics, painting, and 
ceramics. These workahops are conducted by "guest" 
specialists in the field . 1~e best art work produced 
by students from kindergarten through junior college is 
exhibited at the annual City School Art Festival at the 
w Fine Arts Gallery in Balboa Park . 
~he National Defense Education Act of 1958, has 
helped tremendously in building San Diego's gifted pro-
grank According to Charles Davis, a writer of "The San 
Diego union", well over one-half million dollars hae been 
allotted to schools in the San Diego area. The results 
have been outstanding. ~or example, in F,hysics, students 
W Progress Report from the San Diego Citr Schools. 
San Diego, California; VoL II, No.2, April, 1959. 
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in the aounty•s three smallest high schools are now 
studying under the university of California's famed 
Dr. Harvey 'Vhi te, through .filmed ima.g~, directing them 
through 164 daily lessons. Many educators regard the 
course as a boon for such achools,which, otherwise, 
laak means of retaining saarce, highly trained in-
structors. 
As further related, there are approximately 
6,500 elementary pupils- in 13 school districts learning 
under an experimental arithmetic program, which in-
volves around spatial relationships, piloting, machine 
calculation and alide rule topics. It is estimated 
that more than 1600 of the moat able participants in 
this program can expect to complete the curriculum' s 
present four - year span in three years. 
ureat emphasis is also placed upon language 
study. It is to be noted that electronic laboratories-
which stress oral ability are either being constructed 
or are in use at 14 city and county high schools . Other 
interesting facts revealed regarding the National Defense 
Education Act are: 
College and university students are accepting 
loans, provided under liDEA, in increasing numbers, re -
gardless of controversies over required signing of non-
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Communist affidavits . 
At present, a project estimated at a cost of 
~100 ,000 is slated to make uae of san Diego ' s abun-
dant scientific- industrial talent . ~he purpose is 
to supply the latest technical findings to educators 
for introduction in science and mathematics curri-
culuma . 
Highly noted, is the fact that costly equipment 
geared for space age schools, is going into labora-
tories of the schools . 1~e districts pay half the 
cost and the remainder is provided by the National 
De f ense ~ducation Act ' s funds. In 1958- 59, San Diego 
city schools received $55,238 . 90, from federal funds , 
for minor remodeling and purchases of scientific 
eQuipment . Falomar College was allotted $37 , 838 for 
a chemistry laboratory and is presently waiting action 
for seven additional laboratory project app lications 
which total $51, 425 . Also , the NDEA has provided l a r ge 
funds for Counseling and Testing Services . ~ 
~ Charles Davis, "Pudd ing For Pupils", The San 
Diego Uhion. San Diego, California: March 6, l960,-p7 
c3 . 
Other Programs for the Gifted: 
ro men~ion a few other cities of our nation 
with successful programs beneriting the gifted, are, 
namely: Cleveland, OhioJ New York City; Winne~ka, 
Illinois. Milwaukee, Wisconsin; Baltimore, Uarylana. 
These are just a few of the programs which have been 
inaugurated a·nd are in operation in behalf of the 
Gifted . Some of the above mentioned are of recent 
origin, and ot..YJ.ers have been developing over a· 
period of years. 
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CHAPrER IV 
FINDINGS AND CONCLU3IONS: 
After a careful study and analysis of the 
opinions of educators, writers, and citizens, there 
appears to be a consensus of opinion that our nation 
well recognizes the problems confronting the Gifted. 
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It is evident that educators and school syste~ through-
out the country are becoming increasingly aware of the 
complex nature of these problems, and are attempting to 
eliminate them with every available resource. 
The National Manpower Commission ' s studies 
have disclosed that very few gifted and capable young 
peop]e from the lower income groups have adequate 
educational opportunities, and it has been very dis-
turbing to discover that many of these young people 
never finish high school. 
From numerous surveys of national manpower, 
it has been revealed that every year there are approxi-
mately 500,000 individuals who have the ability to 
graduate from college but fail to attain this goal . 
-· 
Of this number, 100, 000 drop out of h igh school before 
the end of the senior year; another 200 , 000 drop out 
of college . .h'urther statistics disclose that less 
than 5 per cent of those who do graduate from college 
pursue advanced study for the F.h . n. degree . .!1 
An interesting study by Samuel Strauss re -
vealed amazing facts concern ing ph . D' s . In Stra uss • 
study of the background and high school records of 
more t han 600 Americans who became doctors of philoso-
phy, with special emphasis on those in biolog ical and 
physical sciences , he found that two - thirds of the 
Ph . D' s were below the top 5 per cent of their high 
school graduating class and half were below the top 
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10 per cent. Seven per cent were in t he bottom half of 
their high school class and 13 of those studied were in 
the lowest quarter . 
"The highest I · ~ · reported was 165, and only 
7 per cent of the reported I·~· • e were above 140.~ 
6trauss concluded that the median of this group 
of Ph . D' s was approximately 120. 
!( Norma E. cutte , and Nicholas Moseley , Teaching 
the Bright ~Gifted . Englewood Cliffs, New ~ersey: 
Prentice- Hall , rnc ., 1957, P• 7. 
y Copley :Press Il!ased . ire , "Scholars Lack Genius , " 
The ~Diego union , March 20 , 1960 , P• alB . 
The National Defense Education Act of 1958, 
has received wide acclaim. This Act (~~EA) provides 
for loans to students, program development , fellow-
ships , guidance , counseling and testing institutes , 
foreign language institutes , and research studies . 
It is directed toward improving educational oppor-
tunities for the gifted student and in supplying 
creative man~ower. 
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Of the various methods used in educating the 
gifted, most authorities favor t h e enrichment program 
due to its adaptability to the resources of the home , 
school , and community in ~ich the child lives , learns , 
and plays . 
There seems to be unanimous agreement that 
in order to insure t he gifted child ' s maximum develop-
ment , he needs early identification , s timulation , and 
cultivation of his special abilities . Aside from the 
opportunities for self development , there is a great 
a cknowledgement of the need for affection , acceptance , 
recognition , security, and careful guidance . Therefore , 
it is imperative that the home , school , and community 
cooperate in providing for the ultimate growth of the 
gifted child . 
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A number of diversified trends representing 
important advances have emerged . Those which are quite 
apparent are: 
1 . '!'here is greater concern with curriculum con-
tent . 
2 . '!here are broader interpretations of giftedness 
to include special abilities and creativity . 
3 . Greater acceptance of some for.ms of accelera-
tion . 
4 . There is development and expansion of college 
and university programs, at both graduate and 
tmdergraduate levels, for teachers trained to 
work with the gifted . Also special programs 
for the retraining of teachers in science and 
mathematios . 
5 . The u. s . Office of Sducation has sponsored a 
comprehensive experimental program. Research 
programs have been initiated by such organiza-
tions as the Ford Foundation , the Carnegie 
l!'oundation , 7estinghouse, and others. 
6 . There is recognition and determination to 
utilize the undeveloped human resources, 
particularly among minorities and lower 
economic groups • 
7 . The distribution of State and National 
government funds in providing for program 
development and scholarships . y 
~ Review of Educational Research . Vol . XXIX, 
No . 5, American Education Hesearch Association , 
ashington 6, D. c. : December , 1959 , P • 408 . 
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CHAPl'ER V 
SIDGESTIO}TS FOR FURTHER STtiDY 
The author of this study is in agreement with 
the ideas expressed by Fliegler and Bish. There is 
need for further study and research in relation to the 
gifted child's learning . Little is known about gifted 
children ts problem solving, critical thinking, generali-
zation, and insight . Also, there is need for further 
investigation in: (1) the ways that gifted children 
differ from the normal and retarded (2} study of the 
affect of personality , value concepts, and social class 
upon achievement and goals (3) adjustment at different 
levels of intelligence, and (4) the stlldy of personality 
traits and situations which induce passive responsive-
ness in one individual and aggressiveness in another . .V 
The author believes there is need for further study 
and research in the following areas: 
1 . Further study of screening devices used in the 
selection of children. fuat combination of tests 
and techniques can begt identify children from 
l ow socio-economic groups? 
1/ Review of Educational Research. Vol. XXIX, 
No . 5 , American Educational Research Association, 
Washington , D· c.: December, 1959, pp. 437-439 . 
l 
2 . Studies on the methods of "enrichment" 
based on certain types of programB and 
the results obtained from each . 
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5 . PUrther research relative to the training 
of teachers for the gifted . At the present 
time , research in this area is practically 
non- existent , and there is controversy re -
garding the qualifications a teacher should 
possess in order to properly instruct a 
superior child . 
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